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Moving Forward
At the end of February, the Board of ESHA met
in Utrecht for a face-to-face meeting for the first
time since the start of the pandemic. Like in every
organisation, much has changed since the start of
the pandemic.
The Board of ESHA has held meetings on-line and we have agreed that
we will continue to have a monthly on-line meeting. The Board recognises the value of face-to-face meetings and intend to continue hold
them but will be reviewing their regularity. It was certainly good to be
able to meet personally and to get involved in some interesting and
detailed discussions. The board meeting in Utrecht was productive and
a lot of ground was covered.
Fred Verboon, former ESHA Director attended part of the meeting to
provide a financial report up to his departure at the end of the year.
Despite the slow payment of a few member organisations, the finances
are robust. Fred was again thanked for his work over the years in developing ESHA into the organisation it is today.
This meeting was the first for Petra van Haren as the new Director of
ESHA. It was a busy, constructive and productive day. I think it was an
excellent meeting as the Board and the Director have a shared vision
for the future of ESHA and I believe that even at this early stage a good

4

ESHA MAGA ZINE

SPRING 2022

MOVING FORWARD

and purposeful partnership is being forged with the Board and the new
Director. The Director presented a five-year plan to develop ESHA’s membership, income, influence and relevance to members. The Board were in
full agreement with the Director that we should me maximising transparency and speaking and listening to members more. The aim is to make
members feel the value of their membership. The Director will be expanding her ideas at the upcoming General Assembly meeting in Cyprus and
whilst I do not wish to steal the Directors thunder, I think it is worth listing
the strategic goals that the Board and Director have agreed on.
The ESHA Strategy Goals are:
•	Development of the organisational structure of ESHA
•	Development of membership involvement in ESHA
•	Promotion of educational research / policy development
•	The development of the international dimensions of ESHA
•	Well-being policy development for quality of education and leadership
There is a genuine desire and need to engage with the membership of
ESHA in shaping the goals into effective policy and practice. If ESHA
develops and achieves its goals it will be a vibrant organisation where
membership is valued.
One of the things that ESHA is already proud of is the biennial
conferences. In recent years there have been excellent and memorable
conferences in Maastricht and Tallinn and after many postponements
the next conference is to be held in Cyprus. Costas Michael the organiser of this event should be thanked for his perseverance in ensuring that
this conference is now going ahead. ESHA members may have been
waiting to sign up due to the rollercoaster rule changes involving international travel during the pandemic, but travel is now possible and Cyprus
is a lovely location for a conference with many great keynote speakers.
So, if you are yet to commit to attending, now is the time.
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European School Heads Association (ESHA) Biennial Conference
2022, will be held in Limassol, Cyprus on 18-21 May, 2022.
Presenters:
Dr. Paul Michael Bottery
University of Hull
Dr. Pavlina Hadjitheodoulou Loizidou
Head of In-service Teacher Training Department, Cyprus Pedagogical
Institute
Dr. Peter Kelly
Associate Professor (Reader) in Comparative Education, University of
Plymouth, UK
Mr. Kyriakos Kokkinos
Deputy Minister to the President for Research, Innovation and Digital
Policy, Cyprus
Dr. Rudi Kirkhaug
Professor emeritus at the UiT, The Arctic University of Norway
Ms. Luca Janka Laszlo
ESHA consultant
Dr. Ariel Levy
General Director Joint-Ashalim at JDC Hebrew University of
Jerusalem, Israel
Mr. Andy Mellor
National Well-being Director for Schools Advisory Service and
Strategic Lead for the Carnegie Centre of Excellence for Mental
Health in Schools at Leeds Beckett University
Prof. Kyriaki (Kiki) Messiou
Professor of Education at the University of Southampton, UK
Mrs. Mary Nihill
National Director of The Centre for School Leadership (CSL), Ireland
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Prof. Ann Phoenix
Thomas Coram Research Unit, Social Research Institute, UCL
Institute of Education
Mr. Casper Rongsted
Nordic Schools – education consultant
Dr. Loes Van Wessum
Associate Professor of Leadership in Education, Windesheim
University of Applied Sciences, The Netherlands
Mr. Charalambos Vrasidas
Executive Director, CARDET – Professor of Learning Innovations and
Policy, University of Nicosia
Dr. Eszter Salamon
Director, Parents International and Education Consultant, ESHA
Dr. Koos Stienstra
Director of the Academy of Healthcare and Education, University of
Groningen Netherlands
Prof. Michalinos Zembylas
Professor of Educational Theory and Curriculum Studies, Open
University of Cyprus, Honorary Professor at Nelson Mandela
University, South Africa, and Adjunct Professor at the University of
South Australia
It is also great news that the General Assembly will be asked to agree
on the venue for our next biennial conference in 2023 that will be held
between 24thand 27thOctober, 2023. The venue will be announced at the
General Assembly meeting in Cyprus.
After the 2023 conference ESHA will be back into the cycle of holding
a major conference every two years. Whilst we cannot confirm dates
at this stage we are looking to October 2025. If you are interested in
hosting either in 2025 or in future years the Director and the Board will
be pleased to start a conversation with you.
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As the current President of ESHA, I am excited about the future potential
of ESHA under our new Director’s leadership. As we embark on fleshing
out the strategic goals and turning them into reality, we will have robust
discussions with our members. n
Chris Hill
ESHA President
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European School Heads Association (ESHA) biennial conference
2022 in Limassol, Cyprus, is a great opportunity to combine a
threefold challenge:
•	participate at a prestigious professional and academic
development event,
•	be present at a dynamic process of multidimensional
exchange of ideas among practitioners and
•	enjoy staying at a wonderful historical island with natural
attractions in spring.
The Organizing Committee of the Pancyprian Organization of Greek
Teachers (POED) and the Cyprus Pedagogical Institute (CPI) have the
honour to be hosting the ESHA Conference in Cyprus on 18–21, May
2022. The Conference is a milestone educational event organized by
ESHA every two years, hosted in rotation by its member countries
and is addressed to all ESHA members and to the entire European
community that is involved in the field of educational leadership. The
whole event consists of a General Assembly meeting, study visits, and
a two-day conference on Friday and Saturday 20 th-21st of May, 2022.
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We recommend the enrichment of the experience through study-visits,
at schools of different types in all cities of the Republic of Cyprus, on
Thursday 19th of May, 2022.
Academics, researchers, policy makers and representatives from
organisations with interest in the field of educational orientation, policy
and leadership from all over Europe will address the theme “School
Leadership 2020+: Trends & Challenges”. Keynote presentations and
parallel sessions are promising a rich interactive dialogue and a challenging exchange of ideas, at a critical juncture in world history.
For full biographies of the presenters and details about booking your
place at this conference please go to the official website.
https://esha2022cy.eu/
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The hosting of the conference in the city of Limassol is also an opportunity
for a short vacation and sightseeing in one of the most favourite touristic destinations. Cyprus is the third largest island in the Mediterranean,
after Sicily and Sardinia with 1.2 million inhabitants (2020). The island
is well-known for being rich in sunshine (with more than 300 days of
sunlight annually) and has one of the world’s oldest civilisations going
back 10 000 years. The Republic of Cyprus has been an EU member
since 2004.
We invite you to Cyprus to share and unveil ideas that will challenge
reflection and discussion for the role and mission of leadership while
promoting the values of democracy and inclusion!
All the information regarding the content, registration, accommodation and events is provided and regularly updated on our webpage
https://esha2022cy.eu/.
Warm regards, on behalf of the Conference Organizing Committee,
Constantinos Michael, PhD
President of the Organizational Committee
ESHA 2022, Biennial Conference
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ESHA takes part in several EU-funded projects,
in which ESHA member organisations and other
partners in European countries work to connect
and collaborate. Before deciding on taking part in
a project, network or partnership the relevancy for
school leadership is used as the core criterium. At
the moment ESHA is partner in eleven projects.
We share more knowledge and information about
it on our website www.esha.org and involve our
members through our magazine, newsletters,
General Assembly meetings, network meetings,
events, conferences and multimedia.
The European Education Policy Network on
Teachers and School Leaders (EEPN) is a Europewide network of relevant organisations. ESHA is
the coordinator of this network that has 34 members (policymakers, practitioners, researchers
and stakeholders). It promotes co-operation, policy development and implementation at different governance levels. It
also supports the European Commission’s policy work on teachers and
school leaders. This network is building on existing activities developed
at a European level, especially initiatives and projects supported through
European Union programmes in thefield of education. It is a 4-year-long
project that started in January 2019. https://educationpolicynetwork.eu/
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Phereclos is about partnerships for pathways
to higher education and science engagement in
regional clusters of open schooling and the present partnership will end in September, 2022.
https://www.phereclos.eu/partner-projects/
InSchool is an ambitious project that started in
2021 and will end in October, 2023. The vision of
the Inclusive Schools II project is to significantly
increase the knowledge and skills of school leaders, teachers and student teachers to work inclusively with the increasing range of diverse
learners in their schools.
https://www.britishcouncil.pl/en/inclusive-schools-ii
S ails is a project that aims to provide students, teachers,
school leaders and families with tools to make appropriate decisions facing the conflicts that COVID-19 has
caused in the processes of learning, communication and
socialization of the school community. It will finish at the
beginning of 2023.
https://sailsproject.eu/
Child-up is a relevant project that researches
the social conditions of migrant children’s
integration through social participation
with the final aim to propose an innovative
approach to understand and transform the conditions of social and personal life of migrant children (aged 4-16) and their level of well-being and
integration. In many schools it is an important challenge to implement a
good policy on active participation in choosing the ways how they will
integrate. http://www.child-up.eu/
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Further projects
MicroVET is a new project that will run up to 2024 and has the focus on
introducing micro- credentials to the digital era of vocational education
and training. It is about responding to contemporary needs of learners
and trainees by using digital education that has recognisable value and
contributes to (life-long) learning at any time in any place.
CREAM is a project about creative writing labs to foster STEAM learning (Science, Technology, Engineering, Art and Mathematics). It aims
at stimulating the interest of pupils in STEAM disciplines and provides
new methodologies for teaching STEAM disciplines. It links to daily-life
problems and challenges. It started in 2021 and will end in 2024.
The Dive-in-Dialogue project works on the practice of diversity and
inclusion though dialogic gatherings. This project will end in 2024.
In the Digilead project we work on tools and training for supporting
school leaders to build a digital transformation strategy. This project
started in January 2022 and will end in January 2024.
TUSIM is a small-scale project that focuses on developments around
technical updating in school management teams, it runs in 2022.
COSL is a small-scale project in which school leaders exchange experience and knowledge about inclusive, quality education with focus on
the challenges and opportunities for school leadership, it runs in 2022.

If you are interested in participating at ESHA project, or you would like
to learn more do not hesitate to contact us at luca.laszlo@esha.org n

15

ESHA MAGA ZINE

SPRING 2022

ESHA stands
for peace
In the ongoing Ukrainian conflict, ESHA stands for
human rights, equality, safety and peace for all. We
praise the emerging solidarity towards the vulnerable
people and families impacted.

This war is denying children their right to education under the UN
Convention on the Rights of the Child. Causalities on both sides
will leave behind children whose lives will be forever changed and
damaged.
Every effort should be taken to seek a peaceful solution at the earliest
opportunity in order to minimise the impact upon the innocent and
most vulnerable.
We would like to offer some tools that have been developed
in previous ESHA projects that might help schools and school
leaders to promote peace, like the UPPER project http://eiplab.eu/,
or to ensure that refugees are welcome at schools (E-Course
project https://e-course.eu/), that they are included (MultInclude
https://multinclude.eu/) and heard (ChildUp http://www.child-up.eu/). n
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CHILD-UP is a European research project that addresses the issue of
migrant children in Europe through an innovative perspective, based
on the concepts of children’s agency and hybrid cultural integration.
Against the mainstream discourse focusing on children’s needs, children’s self-determination is at the centre of this project: children should
be encouraged to select cultural elements of originating country and
hosting country, of generational discourse, and of local and global
perspectives, to combine them in an original and unique personal synthesis. The project proposes a view of cultural “combination” – hybrid
cultural integration – enacted by the child (supported in this exercise by
“competent” and “willing” school staff, families and community facilitators) who shape their authentic inclusion strategy at school and in the
local and virtual community of reference.
CHILD-UP studied current school practices in the local contexts of
7 EU countries which have different migrant communities and profiles,
and identified, analysed and disseminated evidence of good practices.
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It was largely based on the broad and intense involvement of stakeholders at the local and international levels who were involved in discussions
of the analytical and operational approaches. It also investigated how to
support the multiplication of good practices across countries and how
to eventually influence public policies.
It first offered the school communities the opportunity to be actively
involved in the research, and subsequently provided them with various
tools for the successful inclusion of children with a migrant background.
This supports the objective of improving not only migrant children’s
school conditions, but the school conditions for all children, families
and local communities.
Through substantial field research and impact analysis of current
policies, CHILD-UP gathered new evidence, thus supporting both policy-makers and civil society in the establishment of more integrated and
effective inclusion policies, benefitting not only migrant children but the
whole local contexts.
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The Final Conference of the project is to be organized in Brussels
(Belgium) on 9-10th June 2022. The main research results will be presented and the ways through which an impact on grassroot practice,
research and policy has been envisaged and already partially achieved
by the project.
The conference is designed as both a research dissemination event
– with several sessions gathering researchers from different projects
and laboratories active in the same field – and as a gathering opportunity for the worlds of school education, protection of children, research
and public policy at different institutional levels.
Research results will be considered not only as a source of new knowledge in this multidisciplinary research field, or of new questions to be
further studied, but also in terms of suggestions for daily practice at
school and in local communities. It will also share ‘lessons learnt’ that
can positively influence public policies from the local to the EU level.
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The conference structure will not only allow the presentation and discussion of results, but will also offer an opportunity to share experiences
and to address the many open challenges in the field of migrant children’s inclusion in the European society.
The project team of over 25 researchers will meet other researchers,
decision-makers, school managers, teachers, mediators and representatives of the migrant communities.
Everybody will have the chance to express their own view in highly
participatory parallel sessions, particularly to make proposals for the
project’s follow-up activities.
Suggestions will be discussed and reported to the Local Innovation
Laboratories established – between researchers and stakeholders –
in each of the 7 pilot sites in Belgium, Finland, Germany, Italy, Poland,
Sweden and the United Kingdom. n
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CREAM
of STEAM
Give input for a new ESHA
project on STEAM and creativity
ESHA has joined the CREAM consortium to
contribute to and learn from various STEAM
(Science, Technology, Engineering and Mathematics
plus Arts) initiatives supporting and fostering creative
thinking. The CREAM project aims at stimulating
the interest of school students in STEAM disciplines
and will achieve this result by elaborating and
testing a new model for teaching STEAM disciplines
through the Creative Writing Laboratory technique
by providing daily-life problems to be solved with a
creative thinking approach and STEAM notions.
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The objective of the CREAM project is to contribute to:
•	expanding opportunities for promoting learning activities that focus
the STEAM disciplines and help children learn through trial and
error by experimenting and problem solving,
•	acquiring scientific knowledge and actively participate in the
innovation process of local communities,
•	developing an integrative and collaborative approach (Creative
Writing Laboratories - CWLs) to link STEAM to daily-life problems
and enhance collaboration between formal, non-formal and
informal science education providers, enterprises and civil society
to integrate the concept of open schooling.
To achieve this, ESHA as a member of the CREAM consortium
will participate at:
•	Exploring what we know about STEAM innovative teaching
approaches and initiatives using creative writing methodology
within the school environment
•	Co-designing the CWLs concept
•	testing and validating the CWLs model with the implementation
of pilots in 4 countries (Italy, Slovenia, Greece and Poland) and
beyond.
•	Collecting and sharing stories of participants on lessons learnt in
the form of short video documentaries of the pilot experiences,
successful stories of scientists and innovative company founders
with their communities and society.
•	Setting a sound exploitation and sustainability strategy tailored to
end beneficiaries of the project: schools
•	Support implementation by creating a Policy Paper on the benefits
of the approach and the methodology.
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How you can support our work
The consortium is currently exploring the state of the art in the use of
innovative approaches to teach STEAM disciplines and initiatives using
creative methodologies (like creative writing) within the school environment. This research activity will produce the report “State of the
Art analysis on STEAM creative teaching approaches and initiatives” in
partner countries, EU and world-wide.
The result will be a summary of literature with a reasoned collection of
case studies and best practices on STEAM innovative teaching methods
and examples of initiatives using creative methodologies within schools.
Research will address some key areas as follows:
•	what the main innovative STEAM teaching methodologies are;
•	what existing resources could be used or re-designed for use within
CWLs to avoid duplication;
•	what the most appropriate media formats for learning content for target groups (schools’ staff and students) are;
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•	what type of assessment framework would be most appropriate to
facilitate the measurement of attainment;
•	what types of pedagogic support are needed to facilitate the
involvement of participants into the CWLs;
•	what the most appropriate teaching and learning methodologies to
be adopted are.
You can support our work by sending a short summary answering
the questions below by the end of March 2022 to Eszter Salamon
(eszter.salamon@esha.org):
1.	Which methodologies, ideas and solutions related to student teaching does your school use / or you think are the most effective in the
process of creative STEAM education? Which learning methodologies are the most popular in your country?
2.	
From perspective of your school and/or your personal experience: what are the main barriers which block wider introduction of
non-standard, more inspirational STEAM teaching methods? (e.g.:
organizational, financial, lack of time, insufficient staff competences,
necessity to follow the learning curriculum, lack of student motivation
etc.)
3.	Supposing that some barriers are overcome: what new STEAM teaching ideas would be worth to implement, notably in high schools?
(taking into account the feasibility a particular idea would be
accepted).
4.	What necessary conditions must be met in order to implement certain creative STEAM teaching methodologies (e.g.: staff qualification,
student motivation, student background and skills, equipment etc.).
5.	What type and format would be the most appropriate for STEAM
creative educational content? (e.g.: videos, comics, presentations,
interactive documents, quizzes, simulations etc.). How the
6.	Which advantages and disadvantages do the creative STEAM teaching approaches have? (e.g.: in terms of student perception, teachers
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effort, organizational arrangement, additional costs etc.). Do use
have any suggestions on STEM lessons organization? (e.g.: type
(workshop, project, lecture, seminar, discussion), form (physical,
online, hybrid), number of students, room, lesson duration, room
arrangement).
7.	Which facilities, equipment and educational aids may be useful for
creative STEAM lesson organization (e.g.: computer, tablets, specific
software, interactive tables)
8.	What additional information important for the next project phases
should also PR1-A1 desk research investigate?
In addition, we are also looking for stories by the end of April 2022
that represent the point of view of different actors such as students,
teachers, school principals, education extension providers, popular
scientists, university researchers and professors, trainers, company
owners or professionals. In case you, a colleague, a student or another
stakeholder you know can be available for a short interview, please contact Eszter Salamon (eszter.salamon@esha.org)
The stories will address one or more of the following:
•	what the main innovative STEAM teaching methodologies are;
•	what existing resources could be used or re-designed for use within
CWLs to avoid duplication;
•	what the most appropriate media formats for learning content for target groups (schools’ staff and students) are;
•	what type of assessment framework would be most appropriate to
facilitate the measurement of attainment;
•	what types of pedagogic support are needed to facilitate the involvement of participants into the CWLs;
•	what the most appropriate teaching and learning methodologies to
be adopted are.
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Background on Creative Working
Laboratories – Storytelling
The term “Creative Working Laboratory” (which is not commonly used
nowadays) in the CREAM context stands for “STORY TELLING” (for
science education).
More information on storytelling in science/STEM communication you
can find on the following webpages provided by SINERGIE:
https://www.edutopia.org/article/dragons-and-fairy-tales-science-class
http://kakalios.com/books/the-physics-of-superheroes/
https://www.comicsandscience.it/catalogo/
https://www.herrkompositor.com/
The STORY typically is composed of the following (not necessarily all)
elements:
•	A scientific/or technical topic (let’s take a rechargeable battery as
an example)
•	A use case (the battery could power a car, an electric bicycle, or be
applied for energy storage)
•	Personas (a teacher, a science promotor, a salesman who want to
sell an electric car)
•	Scenarios mean the situation when a given topic and use case/s is
presented in a specific context by a persona (a teacher introduces
a project to the students)
And finally, a story may use specifically adopted elements of one or
more teaching methodologies.
The examples of stories and personas are comprehensively described
in eCRAFT2LEARN project:
https://project.ecraft2learn.eu/who-is-it-for/ (personas)
https://project.ecraft2learn.eu/what-can-you-do-with-it/ (use case
story) n
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The European Education Policy Network on Teachers and School
Leaders (EEPN), a flagship project for the European Commission (EC)
and also for ESHA has reached its third annual working cycle. For
this cycle, the network was assigned a very complex task by the EC,
covering all main areas of current and upcoming education policy on
European level. The task for the previous annual cycle was also really
complex, new roles and competences of teachers and school leaders in
the digital age. In this article, we are asking you to share your inspiring
experiences and policies for the current cycle (Year 3) and sharing the
main findings of Year 2.
In the current year, we are doing desk research and aiming to create research-based policy recommendations around “Teachers and
school leaders towards a sustainable whole school approach for
quality and inclusive education” including the following sub-topics:
1. Teachers’ and school leaders’ competences and support for
effective blended learning (led by EA)
Online and blended learning instructional models are among the fastest
growing trends in education today. The popularity of blended learning is no surprise; it offers an alternative way to engage students with
a remarkable array of learning experiences. It also gives teachers an
opportunity to facilitate learning in innovative ways. But the presence
of technology alone is no guarantee that students will succeed. Strong,
effective blended learning requires the work of thoughtful, engaged
teachers who leverage the best of technology and face-to-face instruction to address the unique learning styles of their students. Blended
learning is understood as a hybrid approach that combines learning
in school with distance learning, it does not include only the presence
of teachers and students but also the students’ ownership and control
of the time, place, setting, path, and pace at which their learning takes
place. Blended learning concerns a shift in mindset and pedagogy more
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than it does technology. We will explore what are the types of school
leaders’ and teachers’ competencies for effective blended learning (i.e.
mindsets, qualities, skills). Furthermore, we will look into how school
leaders and teachers can be supported and how can schools as organisations effectively foster blended learning.
2. A whole school support and networking to ensure school
success for all (led by UAB)
A ‘whole school approach’ is an ecological way of viewing a school. The
school is seen as a multidimensional and interactive system that can
learn and change; an open learning hub which provides support to its
neighbourhood and receives support from the community (European
Commission). But a whole school approach is not only essential for a
successful education and school leadership, it also implies the optimal frame for developing the so-called “competences for democratic
culture” If we strongly believe that schools are key builders for democracy, then a whole school approach must be assumed by the education

30

ESHA MAGA ZINE

SPRING 2022

EEPN TO SUPPORT EU EDUCATION POLICY MAKING

systems. We agree with the OECD that such an approach for both academic success and democracy might be needed more than ever to
ensure vulnerable students and their communities are equipped and
consulted to overcome the challenges sparked by the COVID-19 crisis.
In that sense, school leadership becomes a key factor to promote this
school-community development, and some questions raise to guide
our research: What practices promote a positive school culture? What
policies support school leaders to bring school actors and stakeholders
together to ensure educational success? What are the most effective
models to involve the entire school community?
3. A whole school approach for sustainable development, with a
particular focus on the role and competences of school leaders
to support the implementation of it (led by ILI-FAU and ESHA)
The term “Education for Sustainable Development” has become very
popular but “empirical evidence suggests that ESD has not yet found its
way into the classroom on a broad scale, but is usually only taught by
individual teachers who are particularly committed in this area - often
in the area of science teaching and in the subject of geography.” We
will explore how the Berlin Declaration on Education for Sustainable
Development (May 2021) can become a reality in schools in Europe. We
are looking for holistic models in the field of education for sustainable
development (ESD), enabling learners to develop their cognitive and
non-cognitive skills, such as critical thinking, collaboration, problem
solving, coping with complexity and risk, building resilience, thinking
systemically and creatively, and empowering them to take responsible
action as citizen. It also implies a broader sense of sustainability from
the perspective of the role of teachers and school leaders, and support
their needs concerning further training, tools, resources, etc to establish successful ESD initiatives. Environmental initiatives such as “green
schools” may fit this, but the approach is not confined to environment
protection.
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4. S
 chools as learning communities to support teachers’ and
school leaders’ professional learning and well-being (led by
JYU)
Schools as learning communities to support teachers’ and school
leaders’ professional learning and well-being (led by JYU). Under the
umbrella of the whole school approach, this paper focuses on researching professional learning and wellbeing from the perspective of system
theory. This conceives educational organisations as open systems in
interaction both with their external and internal operational environments. The professional learning and well-being of teachers and school
leaders is a priority in the European and national political agenda and
has been a concern of education trade unions for a long time. As a result
of this foundation, we ask you to provide us data for the following five
research questions.
•	What defines professional learning and wellbeing?
•	What is the status of professional learning and wellbeing?
•	How does the educational system support professional learning
and wellbeing?
•	How do educational organisations support professional learning
and wellbeing?
•	How should professional learning and wellbeing be supported
sustainably? n
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1. D igital technical tools, skills and competences
supporting teaching and learning
Digital tool use in classrooms remains under-exploited and varies
considerably across Europe. Indeed, evidence of the effects of digital technologies on student achievement is no better than mixed.
Nevertheless, there is broad agreement that digital technologies benefit disadvantaged students, especially poorer students who rarely use
digital devices at home and at school.
Digital technologies benefit socioeconomically disadvantaged students
directly by broadening access, widening participation and providing flexible and individualised approaches to learning, and indirectly
by affording classroom approaches that are better at engaging such
students.
Assistive technologies are effective in supporting students with a wide
range of impairments and needs. However, little consideration has been
given to the social and psychological effects of assistive technology use
on learners’ confidence, participation and identities, or attention paid to
practices that are potentially stigmatising.
Flipped classrooms, as one of the many examples mentioned in the
report, allow students to engage with new ideas at their own level and
go over the things they find difficult at their own pace, with potential
benefits for subsequent classroom activity. Although there are few
convincing evaluations of this approach, its individual components are
known to be effective.
Computer-assisted learning is particularly effective in early language
teaching. Evaluations in other areas are also broadly encouraging,
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especially for low achieving students who can learn at their own pace
and according to their current proficiency.
Digital technologies can enhance the teaching of difficult areas of
mathematics. However, they have not had the expected impact in the
classroom because teachers adapt the technologies to benefit teacher
instruction rather than using them to enhance student engagement and
exploration.
The digital divide, unequal opportunities for digital access and limitations
in infrastructure and access to CPD on digital skills and competence are
significant concerns in a number of European countries.
In those countries where digital technology use in schools is established,
the effectiveness of technologies in supporting learning is variable, and
even when most students have digital access outside school, the way
technologies are used varies with students’ ethnicity, gender or socioeconomic status.
Sustainable investment in infrastructure, digital teaching and learning
platforms, digital devices and professional development within supportive environments can significantly improve the degree to which digital
technologies are integrated into the life and work of schools.
The Covid-19 pandemic has highlighted the additional need to provide digital devices to students without access to them outside school.
Meanwhile, the crisis has shown how coordinated groups of experts
under strong leadership can be rapidly mobilised to produce digital
teaching and learning platforms.
The model of schools as learning communities or organisations – where
teachers enjoy a wide variety of formal and informal collaborative
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professional development opportunities – is particularly suitable for
developing the digital maturity of schools.
School leaders have a central role in acquainting themselves with and
supporting access to professional high-quality digital competence training for teachers to achieve digital school maturity. Their confidence and
competence with technologies is key to the development of digital tool
use to support student learning in schools, and they should focus on
student learning and to improve teaching and working conditions of the
teachers when making decisions. However, allowing school leaders the
time to prioritise leadership for the use of digital technologies remains
problematic in some contexts.

2. C
 ollaborative learning and collaborative
school leadership in the digital age
The core concept of this report was collaboration – philosophy of interaction and personal lifestyle that is considered as one of the most
important competencies in digital age, a so-called 21st century skill next
to such competencies as critical thinking, problem solving, creativity
and ICT literacy. This report focused on collaborative learning (CL) and
collaborative school leadership (CLSL) in the digital age by looking at
what these concepts mean and how these are practiced. The main part
of the report was dedicated to the latter, i.e. mapping the most inspiring policies and practices of CL and CLSC that have been successfully
implemented in European countries in recent years.
The main keywords of collaborative learning are consensus building, cooperation, mutual learning goal, responsibility and mutual help.
Collaborative learning has been shown to have many benefits that can
be divided into 4 categories: social benefits, psychological benefits,
academic benefits and ability to enable the use of various selection
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of assessing techniques (Laal and Ghodsi, 2012). Collaborative school
leadership can be defined as „leadership that is enacted by everyone
in the school and works for inclusive participation and holistic learning“ (Woods, 2021). Collaborative school leadership has been shown
to improve the study outcomes of students (Bryk et al., 2010, referred
by Anrig, 2015; National Center for Educational Achievement, 2009,
referred by Anrig, 2015).
Neither collaborative learning (CL) nor collaborative school leadership
(CSLS) are practiced in schools as extensively as they could be in order
to answer to the challenges and expectations of digital age successfully.
However, there are still many examples of inspiring policies and practices of both CL and CSLS, implemented in many countries in Europe,
from the Nordic countries, such as Finland and Estonia, to Southern
part of Europe, e.g. Portugal and Spain. The examples gathered into
this report were provided by the members of the EEPN network which
makes the best practices brought in this report a collective selection
approved by many educational experts from all over Europe.
Among the examples provided were those that have been implemented
in only one country, but also those that have been practiced in several
countries and which are more universal nature, i.e. the ability to be
successfully transferred to various contexts has been at least to some
extent confirmed. This does not, however, mean that the examples that
have so far been implemented in only one country could not be successfully transferred to other contexts. Among the examples provided, the
ones focused on CL were represented somewhat more than the ones
focused on CSLS. However, the majority of the examples were categorized as the ones that qualify as both CL as well as CSLS. For example,
while the main aim of the Interactive Groups – or in other words, classroom as a Learning Community – is to promote collaboration between
the students, i.e. collaborative learning, involving volunteering adults to
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the group works of students means that the role of the teacher changes
in a way as she/ he can receive support from the volunteering adults and
therefore lead the learning process collaboratively. This seems to suggest that CL and CSLS are very closely related and they tend to go hand
in hand: without the existence of one it would be difficult to successfully
implement the other. Still, it has to be mentioned that the examples of
“real-life” practices of CSLS from the perspective of leading the school
by the school leaders (i.e. not the classroom by the teacher(s)) were
clearly underrepresented in the sample of this study. This may either
mean that CSLS at the level of school is yet rarely practiced or that this
practice is rarely studied. Whether it is the lack of practice or the lack
of data is due to the method used in this research currently un-known.
Most of the examples of CL and CSLS in the digital age brought out
in this report encompassed digital technology in one form or another:
whether in the form of computer supported collaborative learning tools,
knowledge building environments, multimodal learning analytics or
some other forms. Still, examples of CL and CSLS that did not encompass digital technology were not missing either – therefore, education
in digital age does not mean that learning and school leading takes
place only or even mostly via the digital devices, as the face-to-face
contacts remain; however, for both CL as well as CSLS the technology
can provide significant support if used with the guidance of pedagogical sensitivity.
The effects of Covid-19 pandemic to CL and CSLS is a topic that has
been insufficiently studied to make any conclusions, however, there
is some evidence that the effects tend to be negative. As this report
shows, there exists a number of methods as well as digital devices and
platforms that can be used in distance learning (in the context of Covid19 pandemic) in order to continue practicing CL and CSLS. However,
to successfully do that teachers need support and guidance in such
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questions as which suitable devices and platforms exist, how to use
them and how to resolve the challenges that may occur during the distance learning. Taking these questions into focus has the potential to
develop both CL as well as CSLS, which means that while the Covid-19
pandemic has brought with itself noteworthy challenges to practice CL
and CSLS, it is possible for the educational stakeholders to “take positive out of this crisis”, so that instead of losing the ability to learn and
lead school collaboratively they grow it.

3. E
 ntrepreneurial skills and competences in learning,
teaching and school leadership in the digital age
In line with the main objective of the EEPN project, the aim of this
research paper is to advise policy making on the main topic of this
year, new roles and competences of teachers and school leaders in the
digital age. In the scope of this paper, it offers an analysis of various
approaches, inspiring practices, and frameworks in order to identify new
roles and necessary competences in the field of entrepreneurship for
teachers and school leaders.
Research quoted in this paper clearly shows that professional educators
tend to be less entrepreneurial than people in other professions and are
known to be risk averse people. Research also confirms that entrepreneurial competences are necessary for teachers and school leaders,
and it is especially true when it comes to transforming education to fit
realities of the digital age – a period that has been a global reality for
decades now, but largely escaped formal education until the Covid-19
school closures. One of the main challenges is that the future of education largely depends on the ability of less entrepreneurially skilled
persons to act in an entrepreneurial way.
When concluding the current research paper and moving towards
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tentative policy recommendations drawn from research and the analysis of successful programmes, we need to call the reader’s attention
to the design framework depicted below in order to keep the focus on
desired outcomes.

Figure 1 – Gap Analysis Model
Case studies analysed in this paper together with quoted research
describe the state of play, highlighting that in those localities where
the importance of entrepreneurial competences of teachers have been
acknowledged and subsequently there are programmes in place to foster them, the level of awareness is substantially raised, and relevant
practices are more widely used. There is some evidence in the paper
showing that there is a certain level of mindset change present in teachers taking part in programmes related to teacher and school leader
entrepreneurship.
However, the low number of available initiatives also make it clear that a
lot more effort is to be invested by policy makers to achieve the desired
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state, having a professional educator force ready and able to transform
education. Research gaps show that there is a need for more targeted
work in the field to support policy making, especially in the areas of
further specifications of desired competences, analysing the deeper
impact of well-working practices, mindset change as a result of entrepreneurship programme.
It has also been proven by research done in the framework of the case
studies provided that the EntreComp is a suitable tool for defining and
further refining teacher and school leader entrepreneurial competences.
It can be used as a basis for developing a new competence model specifically for teachers and school leaders.
Another clear conclusion is that a holistic and comprehensive open
schooling approach is the best for fostering these competences.
Successful practices identified during this research all have a collaborative element: collaboration with the business sector, universities, families
and youth organisations have proven to be effective for better performance. Our analysis also shows that future teachers and school leaders
need competence development in this field from the pre-service stage.
Case study analysis within this paper shows that given the necessary
orientation, support and tools, teachers take on new roles enterprising
with curricula, introduce the development of entrepreneurial spirit in all
levels and areas of education. Supporting them with tools raising the
entrepreneurial spirit has also shown better results in specially challenging contexts such as rural or disadvantaged schools. The importance
of networks – both that of peer professionals and those consisting of
various other stakeholders – has also been proven by research and
practice. It has also been clearly shown that awareness raising is the
most important pre-requisite in creating an open discussion about the
topic. Based on these findings, the authors have come up with specific
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tentative recommendations in the field of policy support for teacher and
school leader entrepreneurship.

4. Communication, literacies, multilingual and
critical thinking skills and competences for
teaching and learning in the digital age
Research presented in the first part of this paper clearly show that
the wide-spread use of digital devices in communication as well as
other direct and indirect impacts of the digital age have changed the
realities of communication in education. Restrictions introduced under
the context of the Covid pandemic can be identified as an accelerator.
Teachers, as leaders of learning need to have well-founded competences to communicate well in today’s realities. Firstly, they need to
understand and utilise multilingualism and the digital support elements
of it. Secondly, they need to lead learning in all fields. Thirdly, they need
to include critical thinking in an age of misinformation and fake news.
Research provides a somewhat detailed picture of what areas teachers
need competence development in, but this is rarely manifested in practice and projects. While it was relatively easy to identify and analyse
research and also to find relevant policies linked to new roles and competences of teachers and school leaders in the field, the overwhelming
majority of case studies identified by EEPN partners was solely focusing on school students’ skills and competences. Some of them had
an element of teacher training aiming for better teaching of necessary
skills. Impactful initiatives that allow for the teacher to learn to open up
the curriculum and give students the room to take charge of their own
development take time. We did not find many examples of schools that
provided this time. Also, we did not find many programs for teachers to
learn to co-create with students, parents and other experts or be ‘agents
of change’ in their school. Teacher researcher teams, working with their
own questions on learning are rare.
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We have found research evidence supporting common sense assumptions on the need for teachers to have relevant communication and
critical thinking skills to be able to help their students develop them.
We found some programs to develop communication skills in the field
of multilingualism and critical thinking, but these were limited. While the
concept of multiple literacies is gaining ground in curriculum design,
related teacher and school leader roles and subsequent training needs
are not clearly identified and tackled. Available research, for example
the Finnish policy implementation case study clearly show that the best
intended policy initiatives targeting school students may be side-tracked
if they are not accompanied by teacher competence development.
Supporting today’s learners in developing transversal skills and competences is not possible without teachers developing themselves in the
same field. In Europe, EPAS and Learning Studios do offer possibilities,
but to ensure sufficient time for it seems to be a necessary next step.
While the differences between cultural traditions of school systems
remain a driving force behind renewing education along these lines,
only some school systems consider the growing cultural diversity of their
students and try to redefine themselves. More and more students are
hindered in reaching their full potential in various fields while struggling
to navigate a linguistic environment foreign to them. Teacher training far
too often still focuses on control that makes multilingual practices more
difficult to become rooted in schools around Europe.
The digital age has coincided with a growing diversity in schools in
Europe, with this diversity partially being made possible by the availability of digital connections and solutions. A rapid change in everyday
communication and realities in general have often left the school
relatively unchanged, but this cannot be maintained after school closures. Systemic problems have stepped into the limelight especially
in the months of forced home schooling – for researchers, education
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professionals, parents, children and policy makers alike. The collaboration between the school, teachers, parents and students as co-creators
can strengthen the motivation of all involved to engage in a growth
mindset.
A gap identified is a clear identification of teacher roles and related skills
in this crucial field. The LifeComp, together with the Key Competences
for Lifelong Learning Framework offer a good scaffold to do this. This
paper has made an attempt to identify some of these roles and find
hiatuses in teacher and school leader professional development, but it
does not go beyond awareness raising of this gap and the need to work
collaboratively on this.

5. Active citizenship skills and active
digital citizenship skills in teaching
and learning in the digital age
An active digital citizenship is a necessary condition to thrive in the transition from a nation-based modern society to a global digitalized society.
It brings new hopes and challenges to the quest of social justice, human
rights and democracy. An active digital citizenship education cannot rely
on a specific programme, curricula or app added to the school setting.
It is a lifelong process that calls for an integral approach, where regulation and emancipation flow in a complementary living system. On a
regulatory strand, supporting policies (international, national and local),
resources (human, financial and technical), evidence-based practices/
programmes, safe digital environments and the skills and competences
to navigate on those environments create the structure for an active citizenship practice. The practices described on the “Being online” cluster
as well as EU policy documents support this strand. Research points
to the need of further local policy development, technical resources
access and availability as well as professional development in digital
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skills, digital emotional intelligence and active participation. On an
emancipatory strand lie the more subjective dimensions of an education process: participation, solidarity, communication, socio-emotional
learning, critical thinking, networking, collaboration, stakeholders’
commitment and engagement, democratic learning environment and
culture. The practices described in the “Well-being online” and “Rights
Online” clusters create opportunities for the development of this strand.
However, the need of projects that specifically address the development
of these competences in teachers and school leaders is a gap found in
this research, pointing to the need for approaches in teacher education
that allow meaningful experiences and engagement in active digital citizenship. To surf the gap between these regulatory and emancipatory
poles there is the need for a whole school approach, where material
resources and human encouragement are in place, toward the development of a collaborative school culture and organization. Furthermore,
reminding that citizenship education is a lifelong process that does not
only happen behind school walls, but also involves parents, civil society, academia and the private sector, creating supportive networks for
knowledge, dialogue, reflection and creative action. By focusing on the
people, not only on their technical skills but also on their emotions, values and social literacy as well as by supporting reflection, creativity and
meaning making, there is the possibility to move toward a more human
digital world.

Policy recommendations
These recommendations provide an opportunity for policy makers and
stakeholders in education to align them with different national, regional
and institutional circumstances, within a framework of enhanced
cooperation among different stakeholders in education that includes
consultation within their own constituencies.
The focus of the second year of EEPN was on supporting school
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leadership and teaching in the digital age, while taking into consideration the impact of the COVID-19 pandemic on education. To do this
and to support the recovery of the EU from this crisis, we call on EU
institutions, the EU Member States, national, regional, and local
decision-makers to:
1.	Raise awareness of the benefits and challenges of using digital
technologies in all aspect of education, education management
and school leadership in order to ensure adequate digital skills and
competence and their inclusion across the whole curriculum, whilst
respecting the essential social interaction of school life and learning
and holistic education.
2.	Ensure sustainable investment in digital infrastructure of schools
and in the initial education and continuous professional development of teachers, school leaders and education support personnel,
to ensure the mindful and inclusive use of digital tools in pedagogies while respecting the professional, scientific and pedagogical
autonomy of the teachers and school leaders.
3.	Seek sustainable public investment to foster the development of
active citizenship, media literacy, digital literacy and the critical
thinking of teachers, school leaders and students.
4.	Raise awareness of issues related to data protection, disinformation, intellectual property rights and cyber-violence in order to
promote the active and mindful participation of all school actors in
community life and in wider society.
5.	Ensure equal access to high quality and free of charge continuous
professional development for school leaders, teachers, education staff, and teacher educators, to support digital confidence
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and competence and ensure the best use of digital technologies, in
connection with curricular and pedagogical training which stimulates
interactive learning by taking into account the social context of the
students.
6.	Forster the development and update the initial education of
teachers, school leaders and teacher educators in order to meet
the requirements of education in the digital age and to adapt to the
challenges of the society as a whole. This requires special attention
to training on digital technologies, blended learning, communication
and time-management, and on scientific, pedagogical and curricular
training while improving the quality of online teacher training without
hindering the value of face-to-face interaction.
7.	Prioritise the development of digitally mature schools as supportive
learning and working environments for all school actors, by promoting democratic leadership and whole school approaches that
include the active participation of school leaders, teachers, students
and parents in the school community.
8.	Counter the socio-digital divide by ensuring an inclusive use of digital
technologies in accordance with students’ curricular and educational
needs, and guarantee equal and equitable access and opportunities for all everywhere in Europe to digital tools, instruments,
programs and platforms for all students, particularly socio-economically disadvantaged schools and school actors by strengthening the
social interaction between school leaders, teachers, students and
parents when dealing with inclusion and diversity.
9.	Promote the use of digital technology to support collaborative
school leadership and school participation in wider community
partnerships.
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10.	Seek democratic governance and active participation at the
European, national, regional and local levels from the early stages
of process of decision making, on designing and implementing decisions on digitalisation strategies and the digitalisation of schools,
teaching and school leadership, with the active involvement of the
education social partners (education trade union and education
employers) and education stakeholders (students’ unions, parents’
organisations, etc) in the design, implementation and governance of
education policies.
11.	Ensure a good balance between the use of digital technology and
face-to-face educational provision to support the quality and inclusiveness of education and safeguard the social value of education
as the presence of the students and professionals and the school’s
physical spaces.
12.	Foster research on the risks and benefits of digitalisation in all areas
of education, connect with the experiences of education authorities,
school leaders, teachers, students, and parents in different countries,
collaboratively develop concept for practice, and identify effective digital pedagogies with their active involvement. n
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Resilience of
systems and
learners in the
limelight
The Organisation for Economic Co-operation and
Development (OECD) has been holding a series of
so-called Policy Reform Dialogues since 2018. In these
events, representatives of OECD countries’ national
governments and main stakeholder groups have the
opportunity to exchange experiences and learn from
OECD research and the practices of different countries
with the ultimate goal of reforming education for the
benefit of all children. Reading this article, you can learn
more about the dialogue, and will also find reflection tools
you can use for your own school’s development.
(Adapted from OECD’s workbook for the Ghent meeting)
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The aim of these OECD events is threefold. Participants:
•	Exchange experience on the design of education policies and reform
challenges;
•	Explore how to use evidence for policy reform or policy consolidation;
•	Develop principles for policy design and implementation.
After a break of over a year due to Covid-related travel restrictions, a
meeting was held in Ghent, Belgium on 22-23 November 2021. As countries currently focus on recovering from a profound global crisis and
building a better normal, it was the right moment to imagine a future
in which education systems can adapt more nimbly to uncertain times
– and to dare to make it a reality. The event provided a forum in which
senior policy makers can come together with their international peers
and OECD experts to shape a clearer vision of a responsive and resilient
future for education, and identify smart strategies that will bring it to life.
The event coincided with the launch of the Education Policy Outlook’s
Framework for Responsiveness and Resilience in Education Policy.
Building on analysis of international evidence and examples collected across OECD and non-OECD countries, this framework offers
an integrated vision of how existing and emerging policy efforts can
come together to underpin education systems’ capacity to thrive in
ever-changing local and global contexts. It has the ultimate aim of nurturing education systems that bring together resilient learners, resilient
broader learning environments and resilient systems.
There has been a major shift in the approach of OECD in their approach
to an important stakeholder group. Through this review of evidence they
have understood and started promoting the importance of engaging
parents. The numbers presented clearly show that parents are already
deeply involved in the education of their children. Now it is time to
engage them in designing and implementing change.

50

ESHA MAGA ZINE

SPRING 2022

RESILIENCE OF SYSTEMS AND LE ARNERS IN THE LIMELIGHT

This and the next edition of the Education Policy Reform Dialogues
(EPRD) are also aiming at supporting countries’ preparations for the
OECD’s upcoming Education Policy Committee (EDPC) Ministerial
Meeting, to take place in December 2022, which will look into the topics of: Resilience, Equity and Lifelong Learning. Therefore, adopting the
framework as key substantive background, the EPRD 2021 has explored
the ways in which policy makers can create the conditions to nurture
resilient learners through an education which focuses on the whole child
and adopts a whole-of-society approach, brought to life by empowered,
multi-dimensional professionals. While encouraging ambitious thinking,
discussions have been grounded in the political economy of reform, taking into account participants’ realities at a critical moment of recovery
and recalibration following a period of prolonged global crisis.
In the interactive event, participants discussed the following questions
presenting inspiring practice and looking into what national education
policy should focus on:
•	Which education policy successes, from the pandemic period and
before, should education systems retain and strengthen beyond
2021?
•	How can policy makers best approach their systems’ purpose, people and processes to create the conditions for change to take hold?
•	What practical steps should education systems now prioritise as catalysts for change, based on international evidence

Key terms for discussion
•	
Responsiveness refers to the capacity to adapt flexibly to constant
change whilst remaining faithful to a shared vision.
•	
Resilience refers to the capacity to thrive through adversity rather
than survive despite it.
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•	
Resilient learners can adapt across various tasks and environments, taking advantage of opportunities to reach their individual
potential. Such learners have the capacity and agency to identify
and capitalise on opportunities given to them by the system and to
create their own. They are also able to move between learning tasks
and environments, engaging proactively in efforts to enhance them.
All resilient learners can eventually reach their potential regardless
of background, interests and needs.
•	
Resilient broader learning environments transcend education
institutions to shape a dynamic and collaborative local education
network. While institutions remain at the heart of education systems, these broader learning environments promote richer and more
meaningful learning for all. In so doing, they prioritise people and
processes over classrooms and devices, establishing and achieving
collaborations that are holistic, deep and long-term. Driving this is
a strong sense of leadership, through which institutional actors are
empowered to implement policies in their environments in ways that
respond to local contexts.
•	
Resilience at the system level enables societies to achieve a strategic vision of social and economic prosperity. It makes this possible
through information infrastructure and pathways. Firstly, a smart
information infrastructure enables actors across the system to collect, disseminate and use information in ways that provide them with
a sense of priorities, as well as an ability to identify progress or stagnation. Secondly, clearly defined but malleable learning pathways
connect learners’ potential and aspirations with education, training
and evolving labour markets.
•	
Transversal components of the framework refer to the actual
drivers producing policy change or stability. These are the people
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(who are at the heart of policy making, but do not act in a vacuum),
the purpose (which mobilises the people to connect their present
and future needs as a society) and the processes (which empower
the people to act in order to achieve their purpose).
•	
Policy ecosystem refers to the policy priorities, systemic context
and key actors involved across different moments of the policy lifecycle and within different scopes of action, considering the entire
ecosystem can support policy makers to increase the synergies
between them.
•	
Effective learning is achieved by taking account of the individual
interests, abilities, aspirations, and background of each learner at
the same time as recognising that learning is a social process. This
involves combining adaptive pedagogies for all students with sustained supports for the most vulnerable, in order to help learners
reach their full potential as individuals and members of society.
•	
Political economy of reform refers to the political factors that facilitate or hinder the adoption and implementation of reforms that would
be likely to improve performance in a given domain. In the context of
education reform, these factors may include the role of the different
education stakeholders, the co-ordination of reforms across different
levels of governance, and the time lag between the initial investment
in reform and the moment where intended benefits materialise.
•	
A nticipatory governance is the systematic embedding and application of strategic foresight (i.e. the structured and explicit exploration
of multiple futures in order to inform decision-making) throughout the
entire governance architecture, including policy analysis, engagement, and decision-making.
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•	
Evaluative thinking comprises a mind-set by which there is a constant search for improvement through questioning and analysing
the assumptions, theories and evidence surrounding an educational
reform.
•	
W hole-child education fosters all areas of a learner’s development
beyond the traditional academic focus and across multiple learning
contexts. It includes aspects such as equipping learners with the
complex competencies required to channel personal experiences
into success, a voice to help them communicate their needs and
ambitions, or a range of learning contexts that convey a sense of
safety while nurturing effective learning.
•	
W hole-of-society approach requires the meaningful and active participation of a range of stakeholders and an integrated view of public
governance at local, regional and national levels.

Guidance for reflection
Resilient learners within responsive and resilient education
policy ecosystems
Start by brainstorming up to three examples of policies/initiatives in
your education system that involve an evaluative thinking process and
are having a positive impact on strengthening learner resilience – 3 from
before the school closure and 3 from during or after.
Select one example to share from those identified and share your
thoughts with colleagues:
•	Identify one factor that makes this positive practice possible in your
context that other schools or education systems wishing to adopt the
practice should keep in mind.
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•	Reflect upon the challenges associated with these kinds of evaluative thinking processes in your school or school system, and share
possible solutions to overcome them.
People, purpose and processes interacting to support learner
resilience, looking into whole child and whole of society
approaches
Identify challenges you are facing or may face implementing a whole
child education approach.
What could help overcome these challenges in your school and/or
system?
Identify challenges you are facing or may face implementing
a whole-of-society approach.What could help overcome these challenges in your school and/or
system?
Smart strategies to bring policy priorities to life and nurture
more resilient learners
People: What actions can you take to mobilise key actors as catalysts
for change?
Purpose: What actions can you take to align your policy priority with
current and future national and sub-national goals (in terms of existing
or upcoming policy efforts)?
Processes: What are the first actions towards implementing the processes that will help drive and measure progress?
After identifying these actions, select 1-3 of them to prioritise when
implementing your strategy, thinking about which actions are most feasible, urgent, or cost effective. When planning, indicate
•	the key actors involved
•	their level of commitment
•	the action to be taken, and
•	the timescale for completion. n
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A Unique
Experience in
Creative Writing:
Snowy and His
Brothers
ESHA has just started a new project, called CREAM,
where we use the method of storytelling in the form
of Creative Writing Labs in STEAM. The following
practice is an excellent inspiration for the research
we are currently doing and for anybody wishing to
implement this approach.
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“All our dreams can come true, if we have the
courage to pursue them”. (Walt Disney)
When it comes to avant-garde education, one is inclined to refer to new
technology and its support to didactics. In Italy the PNSD, the National
Plan for the Digital System, is generally entrusted in each school to the
Digital Animator, who provides updated training for the teachers.
Nowadays, with the COVID pandemic still underway and peaks all over
Europe, school principals are mainly concerned with keeping the contagion rates as low as possible. In the meantime, the stress factors at
school are high.
In the midst of all this, at the Istituto Comprensivo Antonio Montinaro in
Rome, we have been focusing mainly on wellness and the reduction of
MARIA ROSARIA D’ALFONSO

stress among the teachers, students, personnel and families.
La volpe e l’uva
MARIA ROSARIA D’ALFONSO

SNOWY E I SUOI FRATELLI

SNOWY E I SUOI FRATELLI

La favola è dialogo ed in quanto tale è interattiva e partecipativa. Pertanto, essa accomuna due mondi: il mondo adulto e quello
del bambino.
La copertina del racconto è stata scelta da
un team di docenti esperti della scuola, a
seguito di un progetto interno deliberato
dal collegio dei docenti dell’IC Emilio
Macro Roma intitolato “Illustriamo una
favola”; tale progetto è stato esteso ai discenti di ogni ordine e grado.
Tutti i lavori, compreso quello dell’alunno che ha conseguito il punteggio più
alto, valevole per la pubblicazione previa
delibera dei genitori senza nulla a pretendere, sono esposti in una mostra scolastica ambulante presso i vari plessi di cui la
scuola è dotata.
La casa editrice Ibiskos Ulivieri di Empoli dona un libro a tutti gli alunni partecipanti al progetto come atto di donazione
espresso alla scuola.
Nel 2020 per conto di Ibiskos Editrice è
uscito il libro Apocalisse I giorni del Covid.

“Snowy e I suoi fratelli”, a story that can be
translated as “Snowy and his brothers” is the
result of a joint effort of the narrator, who is the
school principal, the teachers and the students.
Alunni della classe Seconda sezione A
plesso Annibale Tona:
Abruzzese Giulia, Caca Rubens,
Carullo Michela, Ceci Leonardo,
Cerresi Alessio, Di Francesco Nicolò,
Fedele Flavia, Imundi Viola,
Lenci Valerio, Lo Iudice Simone,
Mazouzi Lahsan, Micieli Valerio,
Minghetti Bianca, Morello Matteo,
Napolitano Alessandro, Samiha Maisha,
Shhadeh Sharia, Vacca Diego.

Published by the editor Alessandra Ulivieri in

IBISKOS-ULIVIERI

May 2021, the book was presented in June 2021
at the Fiuggi Fair and is currently participating in
In copertina:
disegno eseguito dalla Classe 2ª A
Primaria A. Tona - 1° classificato

creative writing contests all over Italy.
The experience may be considered experimental in many ways. After
writing the story, I was looking for the illustration of the cover page and
we came up with the idea that illustrations by students aged 3–14 would
be the best choice, as the targeted audience of the book were children.
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The idea was welcomed by the teachers, the students and the families
at kindergarten, primary and secondary school level.
The story focuses on the adventures of a beautiful sheep dog called
Snowy, who runs away from home. The dog is in many ways like any
ordinary child who is loved but would like to grow up and live his/ her
own life. It is about the complexities of growing up between family
attachment and detachment, while moving towards one’s own independence. Snowy soon finds out that autonomy is not without dangers
and risks. Snowy is of course the protagonist in this story that follows
a child-centered approach to education, where the child’s needs come
first and empathy and emotions are required beyond cognitive skills.
This is what the teaching – learning process is all about as it aims at
building self-esteem, self-efficacy and self-realization.
As a kind of Bildungsroman, the story is about the connection between
Innocence and Experience, while Snowy passes from unawareness to
awareness of the self and the world. In his natural and desperate search
for his brothers, Snowy has to face the forest (the world), where coping
is not always that simple. He encounters a series of unfriendly characters and challenging situations.
The story is open-ended, so students/ children can write the conclusion
on their own, according to their imagination and will. There are empty
pages at the end of the book so that they can write down their ideas.
Based on the pedagogical –psychological premise of Anne Byrne’s
The Rational Imagination I hoped to stimulate divergent thinking and
problem-solving.
The book is illustrated by the students of the school. The cover page was
chosen by a jury composed of teachers with expertise and the principal. Altogether, there were five winners in the contest, but no child was
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excluded from participation in the book. All the drawings were appreciated and published. The editor made her own contribution to the school
sending the students over 70 books, so that each participant could have
their own copy. Due to COVID-restrictions, the Award Ceremony could
not take place. There was only an exhibition with the all the pictures/
illustrations hanging on or around the school’s Christmas tree.
Our expectations and hopes are that when the COVID-restrictions are
withdrawn, the publisher can finally visit us and hand out the awards
personally.
Snowy is a smart dog. He ultimately tells us that if we are strong enough
and learn how to cope and fight bravely, COVID can be overcome. n
Snowy e i suoi fratelli was awarded 1st Prize for Narrative on Feb 25th
2022: Alfonso Grassi Christmas 2021 Literary Competition
Maria Rosaria D’Alfonso
Istituto Comprensivo Antonio Montinaro
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School is
everywhere:
A ‘Manifesto for
Italian Suburban
Schools’
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“Let’s start from the suburbs, being aware that they are not the end, but
the beginning of the city.”
(Pope Francis, 1 May 2018)
Several surveys have highlighted the fragility of the Italian education
system, especially in a specific macro area (Southern Italy and the isles)
and in metropolitan suburbs. Data on educational poverty, early school
leaving and the influence of socio-economic status clearly prove this.
School closures caused by the Covid-19 pandemic have produced a
further weakening of the school system in these areas, mostly affecting the disadvantaged groups. This article presents the Italian proposal
‘Manifesto for Italian Suburban Schools’, edited by a work group of
Italian Ministry of Education. The ‘Manifesto’ has been based on the
scientifically proven fact that cultural-educational and social dimensions
are closely connected and that schools have a concrete, positive and
lasting impact on the daily life of their communities.
Thanks to the strong impulse of international policies in the last decade of the 20th century, the thesis that schools can act as effective
tools for fighting against social exclusion has been gaining ground. But
what does social exclusion really mean? We refer to the processes that
– completely or partially – appear to inhibit individual participation in
systems that determine well-being and an active, positive, aware, and
conscious presence in the life of the local/national community.
Schools represent the ‘natural’ bulwark in defense of young people, but
it is also well known that it is quite hard for schools to be accepted as
a ‘natural’ and cultural point of reference, to be recognized as a vector
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of change and, consequently, to assume the educational authority necessary to interact with young generations along with a strong support
from parents/families.
So, struggling against social hardships has to become the priority for
national educational policies, as socio-cultural exclusion exacerbates
the negative effects of discomfort, marginality, social disintegration, and
loss of cultural connectedness.
Succeeding in education must intersect with other crucial issues: education for conscious citizenship and Europeanness, developing ethical
values, awareness of environmental and gender issues are essential
topics in 21st century schools. The personal well-being of all pupils can
only be achieved by widespread and well-tailored actions that support
the specific needs of individual communities.
In the current long and harsh period such challenging aims could
be considered as additional burdens of responsibility for schools. It
is easy to discuss these topics from a superficial point of view, but
instead of rhetorical philanthropy, the ‘Suburban Schools’ group – a
part of the Ministerial Observatory for Inclusion of Foreign Pupils and
for Intercultural Education – wishes to intervene in a quick and practical way.
By issuing the ‘Manifesto’, the Italian Ministry of Education has intended
to confirm its participation at the forefront and in interventions, demonstrations, conferences in which suburbs represent the focus of the
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debates. Regardless of the pandemic, the ‘Festival of the Suburbs’ was
organized in Rome in May 2021, but in a hybrid mode. The series of
conferences entitled ‘The suburbs in the center’, were first organized
in Turin in 2016, in Milan in 2017, in Naples in 2018. The last conference
before the pandemic – entitled ‘The mending of the suburbs – Schools
and territory in comparison’ – was held in Genoa in February 2020, as
a sign of an ever-lively interest.
At the beginning of the Genoa conference, the representatives of the
Observatory of the Italian Ministry of Education called attention to the
fact that the issue of the suburbs was triggered at the 2014 state examination when as part of the written Italian test, important ideas of Renzo
Piano, Genoese architect and life senator were quoted about his hope
for the “mending of the suburbs”.
After this, the interest has never waned, meetings and seminars have
been held, promoted by the Italian Ministry of Education. Every year,
schools and associations meet and exchange ideas, data and practices
in different cities.
However, a narrative has also been consolidated in which the suburbs
are associated with discomfort, poverty, miseducation, and the dissipation of civil values. Great responsibility must be attributed to the
national and local media, the docu-fictions, as well as politicians and
local administrations. Schools in suburban districts, suffering the negative rhetoric of these representations in everyday life, show that although
they are able to offer a different representation, it can only be done with
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much difficulty, the results must be continuously supported, and they
often work in isolation.
After years of discussions and reflections, the conviction that schools
are pulsating places of memories, stories and plots and their social, historical-cultural, economic implications must be understood, disclosed,
and valued has been further strengthened in the ‘Schools and Suburbs’
group. It is no coincidence, that sociological research has also highlighted a worrying tendency of segregation and dispersion as objective
risk factors. Although such a hypothesis cannot be ruled out a priori, nor
by ignoring some very alarming data in their stability (see the results of
the annual INVALSI surveys, or the ‘desertification’ of some schools in
suburbs that are considered particularly problematic), we must consider
schools as part of the links in the institutional chain that oversees the
territory. On the other hand, the efforts produced by the schools, mostly
in solitude and thanks to the uncommon commitment of the headteachers, teachers and staff clearly show a need for radical renewal.
But what are the dimensions of the reality called ‘suburbs’? The numbers
speak for themselves and are impressive: in the 14 Italian metropolitan cities (Bari, Bologna, Cagliari, Catania, Florence, Genoa, Messina,
Milan, Naples, Palermo, Reggio Calabria, Rome, Turin, Venice) over
14 million people live in suburban areas. Therefore, about a quarter of
the Italian population is concentrated in these territories with an average
population younger than the inhabitants of the central districts. Another
feature is that a large number of people from different countries is higher
in suburbs than in the center of cities.
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Since the suburbs show a state of structural crisis, functional backwardness, and social problematic, this problem is really an “urban question”,
not a “question of the suburbs”. Each suburb should have a center – a
place equipped and endowed with all the tools of social and community
life – that is connected to other places in the metropolis by an efficient
network of services, and is well governed from both a cultural and an
aesthetic point of view.
The work group has presented 11 proposals, drawn from effective
experiences of schools and from the already mentioned national seminars ‘The suburbs at the center’ promoted by the Italian Ministry of
Education. The topics of the proposals are:
•	Open schools and spaces of opportunity
•	Alliances
•	Storytelling
•	Teachers and school heads
•	Parents
•	Multiculturalism
•	Internationalization
•	Beauty
•	Organization
•	Local authority
•	National network of schools in the urban suburbs
Each of the proposals offer opportunities to the inhabitants, starting
from the younger ones and involving their families, expanding to take on
the national dimension through the national network of schools.
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Suburbs should be considered as spaces of the future, where energy
is concentrated, because on average, their population is very young.
Suburbs represent an enormous potential for new, attentive and genuinely interested policies. These policies are based on the belief that
change begins at the schools. Spontaneous ‘interinstitutional’ and
‘informal’ alliances must be built to overcome divisions, to pool skills,
to respond to training needs, to channel the flow of resources towards
the real and expressed needs of schools, in order to build a participatory, equitable society.
The challenge is enormous. ‘We are immersed in epochal transformations: youth unemployment, migration, climate change, digital revolution,
new world balances, just to name a few, which in order to be governed
need new ideas, the courage to know how to combine great wisdom
and maximum audacity’. In the words of the late David Sassoli, taken
from his inauguration speech as President of the European Parliament,
these challenges are listed clearly and rigorously. The time has come
when schools should no longer be left alone in this work. n
Marina Imperato
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NEXT ISSUE OF THE ESHA MAGAZINE
WILL BE OUT IN SUMMER 2022
The deadline for submitting an article for the next issue is
May 31 2022.
Do you have interesting success stories?
A perfect programme?
Good experiences with the job shadowing project?
Liked a seminar you attended?
Have found a great solution everyone should know off?
Did you do research and found something great?
Found knowledge you have to share?
Found out something great?
An answer to all our questions?
Do you have an upcoming event you want everyone to know?
Something that shouldn’t be missed?
A thing you have to go to?
A date which no one should forget?
Or do you want to read something about a certain theme?
Children’s diversity
Coaching and mentoring school leaders
Hybrid integration
Inclusion
Social innovation
....
Please contact (luca.laszlo@esha.org) us so we can make great next
issues of the ESHA magazine for you!
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